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Chandler, Paul D. (2013) Middle years students' 
experience with new media. Australian Journal of 
Education  v.57 n.3 p.256-269 

 
http://aed.sagepub.com/content/57/3/256 

This study draws on a survey of 800 upper primary school 
students concerning their knowledge of certain 'new media' 
applications. The findings concur with other studies in 
suggesting that students' relationship with technology is 
more complex and nuanced than is conveyed by a simple 
branding of 'digital native'. Some differential experiences 
between classes and genders are identified, along with an 
important minority of students who have much more out-of-
school experience with new media than others. The role of 
the school and teacher in inducting students to new media 
is presented as central, with important implications for 
curriculum leadership and teacher professional 
development. [Author abstract] 

Chee, Yam San (2014) Intentional learning with 
educational games : a Deweyan reconstruction. 
Australian Journal of Education  v.58 n.1 p.59-73 

 
http://aed.sagepub.com/content/58/1/59 

Intentional learning has customarily been construed from a 
perspective that foregrounds cognitive engagement and 
mental life in meaning making. In this paper, the author 
interrogates the said perspective. He argues that a 
theoretical positioning based on the dominant paradigm of 
human information processing psychology leads to 
incoherence because this paradigm results in 'meaning-
less cognition.' To get out of this conundrum, the author 
offers a reconstruction of intentional learning from the 
perspective of Deweyan inquiry and the philosophy of 
pragmatism. He situates this reconstruction in the context 
of game-based learning. [Author abstract] 

  
 

Hanham, Jose; Ullman, Jacqueline; Orlando, Joanne; 
McCormick, John (2014) Intentional learning with 
technological proxies : goal orientations and efficacy 
beliefs. Australian Journal of Education  v.58 n.1 p.36-49 

 
http://aed.sagepub.com/content/58/1/36 

Digital technologies serve as an important educational 
resource for tertiary students. A key feature of many 
current digital technologies available to students is that 
they can function as proxies in the learning process; that 
is, technology can be used to carry out some academic-
related tasks on behalf of the user. For tertiary educators, 
the widespread availability of technological proxies raises 
a number of important pedagogical issues. In this article, 
the authors discuss technological proxy in the context of 
intentional learning. Drawing from the literature on learner 
motivation, they identify three key variables – learners' 
achievement goal orientations, self-efficacy beliefs, and 
proxy efficacy beliefs – and advance a set of propositions 
about how relationships between these variables may 
shape students' use of technology as intentional learners. 
A key goal of this article is to expand current thinking 
around the ways in which tertiary learners' efficacy beliefs 
relate to working with digital technology and, ultimately, 
their learning and performance outcomes. [Author abstract] 

Hawkyard, Renae; Dempsey, Ian; Arthur-Kelly, Michael 
(2014) The handwriting experiences of left-handed 
primary school students in a digital age : Australian 
data and critique. Australian Journal of Education  v.58 
n.2 p.123-138 
 

http://aed.sagepub.com/content/58/2/123 

Left-handers comprise about 10% of the Australian 
population. In Australia and elsewhere, there has been a 
history of discrimination against left-handedness, 
expressed in a variety of ways. Although negative attitudes 
to left-handedness have become less common in recent 
times, researchers have not investigated the extent to 
which left-handedness is now acknowledged or 
encouraged in Australian schools, or whether left-handed 
students have to overcome difficulties due to their 
handedness. This study investigated the handwriting 
experiences of 10 primary school students and the 
opinions of 11 primary school teachers on handwriting and 
on left-handed writers. Left-handed students and teachers 
were recruited from a random selection of Catholic schools 
in the Newcastle-Maitland region of NSW. The left-handed 
students identified a range of issues including the need for 
specialised writing equipment, writing speed and neatness, 
and typing versus handwriting. The teachers also 
mentioned these issues along with legibility and writing 
instruction. The results are discussed in terms of guidance 
on writing instruction and the place of writing in an 
increasingly digitised world. [Author abstract, ed] 
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Herrington, Jan; Parker, Jenni; Boase-Jelinek, Daniel 
(2014) Connected authentic learning : reflection and 
intentional learning. Australian Journal of Education  v.58 
n.1 p.23-35 
 

http://aed.sagepub.com/content/58/1/23 

Authentic learning pedagogy not only allows students to 
engage in realistic tasks using real-world resources and 
tools, but it also provides opportunities for students to 
learn with intention by thinking and acting like 
professionals as they address real problems. This paper 
describes research conducted in a first year university 
course, where social media were used to support authentic 
and intentional learning. Principles of authentic learning 
guided the design of the course, and learning tasks and 
activities focused on the completion of realistic and 
complex tasks. Students' mental effort was expended 
largely on the creation of polished and accomplished 
products, rather than on the completion of a series of 
decontextualised or step-by-step exercises. Importantly, 
opportunities for reflection were provided through the 
completion of a complex and collaborative task, a journal 
and a reflective examination. A qualitative study of two 
cohorts of students was conducted, as part of a larger 
design-based research agenda, over a period of two 
years. Findings showed that providing such course 
elements to facilitate reflection allowed students to reflect 
both in action as they participated in the course tasks and 
on action as they wrote about their learning experiences. 
[Author abstract] 

Hopkins, Liza; Wadley, Greg; Vetere, Frank; Fong, Maria; 
Green, Julie (2014) Utilising technology to connect the 
hospital and the classroom : Maintaining connections 
using tablet computers and a 'Presence' App. 
Australian Journal of Education  v.58 n.3 p.278-296 

 
http://aed.sagepub.com/content/58/3/278 

Reduced school attendance is a recognised risk factor for 
poorer outcomes both educationally and across a wide 
range of social, economic and personal indicators 
throughout life. Children and young people with chronic 
health conditions often have poor or disrupted records of 
school attendance due to periods of hospitalisation and 
time spent recuperating at home. Keeping students with 
health conditions connected to school and learning is 
critical to avoid a trajectory of school absence, 
disengagement from schoolwork and peers, reduced 
achievement in education and early school leaving. This 
paper reports on a research project conducted in Victoria, 
Australia, to connect 7–12 year old hospitalised children 
with their school using a specially designed Presence App 
run on a mobile tablet computer. Nine hospitalised 
students, their families and schools participated in the trial. 
Results indicate that the Presence App helped to create 
and maintain a social presence for the absent child in the 
classroom and keep students at risk of disengagement 
connected to school. This research also showed that while 
the 'Presence' App complemented existing information and 
communication technology such as videoconferencing and 
email by connecting hospitalised student and school, it had 
added advantages over these modes of communication 
such as creating an on-going classroom presence for the 
hospitalised child while respecting privacy and attempting 
to minimise disruption in the hospital and classroom 
settings. [Author abstract] 

  
 

Hung, Woei (2014) Intrinsic and extrinsic intentional 
learning : the difference made by self-determination. 
Australian Journal of Education  v.58 n.1 p.50-58 
http://aed.sagepub.com/content/58/1/50 
 

Intentional learning occurs in formal and informal settings 
throughout an individual's life time. Intentional learning can 
be deemed as an ideal learning process where all the 
necessary elements for achieving a goal of effective 
learning are in place and in order. Intentional learners take 
an active role in and responsibility for their own learning, 
and they self-plan, execute, monitor and regulate their 
learning processes as well as learning strategies. Most 
importantly, intentional learners are willing and committed 
to reaching the learning goal. At its occurrence, intentional 
learning could be triggered by an external suggestion or 
guidance (e.g. teacher's explanation of the importance of 
the subject), or internal factors (e.g. intrinsic interests or 
personal needs through self-evaluation and self-
determination). Thus, intentional learning could be further 
differentiated into intrinsic or extrinsic. While both intrinsic 
and extrinsic intentional learning are likely to result in 
similar learning outcomes, cultivating students' disposition 
of intrinsic intentional learning may have more beneficial 
long term effects than extrinsic intentional learning as it is 
one of the keys that sustain an individual's lifelong 
learning. Also, the technology that could facilitate intrinsic 
intentional learning are discussed. [Author abstract] 

Lee, Chwee Beng; Rooney, Paul; Parada, Roberto (2014) 
Fostering intentional learning with systems dynamic 
modeling. Australian Journal of Education  v.58 n.1 p.89-
103 
 

http://aed.sagepub.com/content/58/1/89 

The intent of this paper is to suggest the dimensions of 
intentional learning and identify the key cognitive benefits 
of systems modeling with regard to intentional learning 
through a review of related studies. The authors propose 
that intentional learning occurs when learners realise the 
need for refining their conceptual understanding, relate 
learning to their everyday experiences, possibly through 
everyday problem solving, and activates or develops 
metacognitive processes in the course of learning. When 
engaged in intentional learning, learners' epistemological 
beliefs are also challenged. The authors also discuss how 
systems modeling could potentially foster domain 
knowledge, systemic thinking, and conceptual change. 
The second section of this paper describes a technology-
enhanced learning environment that fosters intentional 
learning. [Author abstract] 
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Murcia, Karen (2014) Interactive and multimodal 
pedagogy : a case study of how teachers and students 
use interactive whiteboard technology in primary 
science. Australian Journal of Education  v.58 n.1 p.74-88 

 
http://aed.sagepub.com/content/58/1/74 

Teachers make pedagogical decisions in their planning 
and use of interactive whiteboard (IWB) technologies. 
Intentional teaching incorporating IWB and interactive 
planning software requires deliberate selection and 
sequencing of digital resources. The research reported in 
this paper explored and documented teacher and student 
use of IWB technology in two Western Australian primary 
science classrooms. The case study research applied a 
social constructivist perspective and drew from principles 
of pedagogical interactivity and multimodal representation. 
Ethnographic microanalyses resulted in the generation of 
principles of practice with IWB technology, which were 
illustrated by classroom examples of technical and 
conceptual interactivity in intentional primary science 
teaching. [Author abstract] 

Neumann, Michelle M. (2014) An examination of touch 
screen tablets and emergent literacy in Australian pre-
school children. Australian Journal of Education  v.58 n.2 
p.109-122 
 

http://aed.sagepub.com/content/58/2/109 

Young children interact with touch screen tablets at home 
and this may impact upon emergent literacy. This study 
examined home access and use of touch screen tablets, 
as reported by parents, in Australian pre-schoolers 
(N=109) aged 3–5 years and whether this was associated 
with emergent literacy skills (letter name and sound, 
numeral identification, print concepts and name writing). 
The children were from 11 pre-schools across south-east 
Queensland. Children with greater access to tablets were 
found to have higher letter sound and name writing skills. 
No relationships were found between time on tablets and 
emergent literacy skills. The quality of experiences rather 
than time spent on tablets may be important especially 
when viewed within a socio-cultural framework. Most 
parents (69%) reported that tablets were easy for their 
child to operate and believed tablets support early literacy 
development (70%). 53% believed children should have 
access to tablets at pre-school. Tablets have the potential 
to foster emergent literacy although this may depend upon 
the quality of digital interactions. [Author abstract, ed] 

  

Spector, Michael J.; Kim, ChanMin (2014) Technologies for intentional learning : beyond a cognitive perspective. 
Australian Journal of Education  v.58 n.1 p.9-22 
 

http://aed.sagepub.com/content/58/1/9 

The concept of intentional learning is well established in the educational community. Intentional learning implies that 
there is a recognised learning goal and that those involved are rational agents who can make choices with regard to 
achieving that goal. There are typically two different kinds of people involved in a learning situation—learners and those 
supporting learners (teachers, tutors, trainers, intelligent pedagogical agents, etc.). It is important to recognise that the 
goals of learners and those who are designated to support them may differ. Optimal learning occurs when such 
differences are minimised. A second well-established concept in education is that of engagement. Educational research 
has established time-on-task as a significant predictor of learning—the more time that a student spends on a learning 
task, the more likely that student is to master that task. More recently, this concept has been expanded to include 
initiating and sustaining engagement along with motivation and volition. According to the widely accepted constructivist 
epistemology, a person creates internal representations (a cognitive activity) to make sense of things that the person 
experiences, especially things that are new or puzzling in some way. In this paper, the authors review the logical 
landscape of the cognitive perspective of intentional learning and argue that it is incomplete without also taking into 
consideration a more holistic account of human learning that includes noncognitive aspects involved in human 
experience, somewhat akin to embodied cognition. Their review provides reminders of research-based principles that 
can inform technology-enhanced efforts to support intentional learning and promote engagement. The authors conclude 
with a framework for integrating technologies that are likely to engage learners taking into account a variety of learning 
goals, situations, and learners. This review is preliminary and intended to suggest areas worth investigating to elaborate 
a more complete picture of how best to promote and support intentional learning and active learner engagement using 
available technologies. [Author abstract] 
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